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The focus of this project was to create a program that encourages families to work
together with the school, specifically to aid in the literacy development of their children.
The project implements reading comprehension strategies with an emphasis in first grade.
The project concentrates on encouraging parent involvement in the literacy development
of their children through two workshops and Home Literacy Bags. The workshops and
literacy bags were developed to increase the families' comfort and ability to
communicate with their children's educators and to assist in reading with their children at
home.

The workshop sessions introduce basic reading comprehension strategies for

families to practice with their children and the literacy bags provide the families with
literacy materials to implement at home.
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CHAPTER ONE
BACKGROUND OF THE PROJECT
Introduction
When families and educators collaborate, students get the high quality education
they need to be successful learners (Cullinan & Hagert, 1999). Parents are an essential
link to the learning success of their children. Most parents have a desire to help their
children be successful in school and often need guidance on how to help in the most
effective ways. Educators can provide guidance to parents and can involve families as
active partners in their children's education. According to Baker, Kessler-Sklar,
Piotrokowski, & Lamb Parker (1999), in order for parent involvement to take place an
active two-way form of communication needs to be established between families and
educators.
Parental involvement, specifically in reading, will be the focus of this project.
According to Davis (1999), since reading is the biggest single influence of success in all
other academic areas it is the single most important area parents can influence. "Reading
is the key to learning in all school subjects and is the foundation of success in the world
outside of school" (p. 8). Parent involvement in reading has many positive outcomes.
When families read with their children, they promote positive attitudes toward reading
and reading achievement (Barbour, 1998/1999). According to Barbour (1998/1999), oneon-one interactions are key elements of home environments that support children's
learning.
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Significance of the Project
Positive literacy abilities are observed when children are read to frequently and
given access to reading materials at home. The importance oflearning to read
successfully cannot be minimized. Reading is critical to a successful society, yet large
numbers of children do not read weII enough to ensure understanding and to meet the
demands of an increasingly competitive society (Morrow, Paratore, & Tracey, 1999).
Educators can help children reach their maximum potential by providing literacy-related
and educational services to parents and their children. Partnerships between educators
and parents have the potential to strengthen home learning environments, therefore
improving academic success.

Purpose
The purpose of this project was to develop a program for teachers and parents to
implement in order to foster parent involvement in reading development. Parents need to
be included in their child's education. A plan was developed to teach parents how to
provide positive reading experiences at home and to reinforce literacy activities. One
intent of this program is to model behaviors that support literacy at home. Parents are
included in training sessions, which are designed to teach specific reading strategies and
activities to foster reading development outside of school. According to Nistler and
Maiers (1999), "research studies of early readers and investigations of emergent literacy
uniformly conclude that parental beliefs, aspirations, and actions criticaIIy affect
children's literacy growth" (p. 108). Children can greatly benefit from extending literacy
activities from school to home. Through participating in this program parents will learn
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not only how to guide students in literacy development at home, but in addition, parents'
knowledge about Roosevelt Elementary School and what their child is learning in first
grade will be increased. They will learn what is expected of their children at school. Not
only does a school-home connection help create successful students, it also helps to
create close ties between teachers, parents, and students.

Limitations
The workshops and curriculum this project presents have not yet been
implemented with parents. Some of the barriers that this project will address will affect
parent participation in the program. Barriers such as time, culture, and language may
keep some parents from participating in the program. The materials in this program are
not yet designed for non-English speaking families. Emphasis of the program is limited
to reading comprehension development strategies and appropriate children's literature for

first grade students.
Overview
All parents may not be able to read to their children, but every parent can give the
message that reading is important. Parents can support reading development in the home
with the support and encouragement of educators. Educators can build confidence in
families by giving them tools needed in order to help their children be successful readers.
The research presented in Chapter 2 will support the findings that families who are
actively involved in their children's learning have a direct effect on their children's
academic success. This project will include a specific parental involvement plan, in
reading, for educators to implement in their classrooms. The workshops are outlined and
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the lesson plans are included in Chapter 4. A summary of what was learned during the
development of this parental involvement program is included in the final chapter.

Definition of Terms
Children's Literature: Books that are written especially for children.
Comprehension:

Intentional thinking during which meaning is constructed through
interactions between text and reader (Durkin, 1993 ).

Essential Academic Learning Requirements (EALR): Student performance standards
developed for Washington state students by the Washington State
Commission on Student Learning (Washington State Commission
on Student Learning, 1997).
Family-School Relationship: A partnership in which family life and school life are
integrated (Lareau, 1987).
Graphic Organizer:

A tool that allows readers to organize ideas presented in text
through writing or drawing.

Help at home:

How families encourage, listen, react, praise, guide, monitor, and
discuss schoolwork with their children, not how they "teach"
children school subjects (Epstein, Coates, Salinas, Sanders, &
Simon, 1997).

Homework:

Work done alone and interactive activities shared with others at
home (Epstein, Coates, Salinas, Sanders, & Simon, 1997).
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Literacy Bags:

A collection ofreading materials to be sent home. May include
books, stories on audiocassettes, activities, and supplies to
complete activities (Barbour, 199811999).

Parent Involvement: The interaction and participation a parent puts forth in a child's
education (Epstein, 1994).
School and Family Partnerships: Schools and families sharing major responsibilities for
children's education (Epstein, 1992).
Story Map:

A unified representation of a story based on a logical organization
of events and ideas of central importance to the story and the
interrelationship of events and ideas (McKeown, 1981, p. 914)

Workshop:

Making information about a topic available through a variety of
forms that can be viewed, heard, or read (Epstein, Coates, Salinas,
Sanders, & Simon, 1997).

CHAPTER II
REVIEW OF THE LITERATURE
The review of the literature examines the correlation between parental
involvement and the reading success of children. The review is organized into five
sections: partnerships between parents and educators, parent perceptions and practices,
teacher practices, the implementation of workshops as a tool to encourage literacy
development at home, and comprehension as a literacy development tool.

Partnerships between Parents and Educators
Parent involvement can be described as a partnership between parents and
educators in the promotion of the social, emotional, and academic growth of children
(National Center for Education Statistics, 1996). According to Epstein, Coates, Salinas,
Sanders & Simon (1997), when families become involved in the literacy development of
their children, many positive outcomes result for students, families and teachers.
Students' skills, abilities, and test scores improve. Students also develop a positive
attitude about reading and school, view their parents and home as being connected to
school, and develop self-confidence in their abilities as a learner. Parents increase their
knowledge of how to "support, encourage and help" (p. 97) their child at home. Also,
parents gain understanding of their child's instructional program and what their child is
learning in school. Teachers can develop a respect for families and come to recognize the
families' role in motivating and reinforcing student learning.
Much research has been done on the effects of specific parent involvement
practices. For example, how different practices of partnership affect the interpersonal
6
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contacts, attitudes, and behaviors of the participants, as well as children's motivation to
learn and successful cognitive development have been studied. Results of studies show
that "students do better academic work, have more positive school attitudes, and higher
aspirations if their parents are aware, knowledgeable, encouraging, and involved"
(Epstein, 1992, p. 4). Epstein (1992) argues that "children's learning, development, and
success, broadly defined, are the main reasons for home and school partnerships" (p. 3).
Based on this argument there are several reasons for encouraging such partnerships.
Partnerships may contribute to improved academic skills, self-esteem, attitudes toward
learning, and independence (Epstein, 1992).
Survey data collected from 613 students indicated that when teachers are leaders
in parent involvement and when parents become involved, the students reported having
more positive attitudes toward school, more regular homework habits, more similarity
between the school and family, and more familiarity between the teacher and the family.
Other findings confirmed improved students' reading scores, attitudes toward school, and
feelings about the positive connections between their teachers and their families (Epstein,
1992).
Family-school relationships have changed over the last two centuries. The history
of these relationships can be categorized into three stages. According to Lareau (1987),

in the first stage parents were generally not involved in the formal cognitive development
of their children. Their main interaction with school was to provide food and shelter to
the teacher. In the second stage parents provided "political and economical support for
the selection and maintenance of schools" (p. 74). Finally, in the third and current stage,
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parents have increased their efforts to support the cognitive development of their children
at home and through volunteering in the schools.
Six types of involvement, cited in School, Family, and Community Partnerships
(Epstein, Coates, Salinas, Sanders & Simon, 1997), that foster these parent involvement
behaviors are:
I. Parenting: Assist families with parenting and child-rearing skills. Assist
schools in understanding families.
2. Communicating: Communicate with families about school programs and
student progress.
3. Volunteering: Families at school or other locations to support students and
school programs.
4. Learning at Home: Involve families with their children in learning activities
at home.
5. Parent Involvement in Decision Making: Include families as participants in
school decisions.
6. Collaborating with the Community: Coordinate resources and services from
the community to strengthen school programs, family practices, and student
learning and development (p. 74).

In order for parent involvement to be effective, meaningful forms of
communication need to be established between families and educators. There are several
ways to involve parents in an effective communication process. "Parents can be invited
to participate in the planning, implementation, and evaluation of school programs," and
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parents can be encouraged to "spend time on the school premises through the creation of
parent centers and the provision of on-site self-improvement activities for parents,"
(Baker, Kessler-Sklar, Piotrokowski, & Lamb Parker, 1999, p. 368).
After kindergarten and first grade teachers rated the involvement of parents in
their child's education, it was concluded that teachers really know very little about the
involvement parents have in their children's education outside of school (Baker, KesslerSklar, Piotrokowski, & Lamb Parker, 1999). "Teachers reported knowing about the
frequency with which parents called the teacher, discussed the child with the teacher, and
volunteered in the classroom" (p. 375). However, these are all directly observable types
of involvement that do not require communication between parents and teachers.
Another important factor is the communication between parents and students.
According to Finn (1998), parents who talk to their children on a regular and consistent
basis about school experiences perform better academically. Parents can show their
interest in their child's school and academic experience by "hearing about difficulties, as
well as successes, playing a supportive role, and encouraging persistence" (p. 21 ).
Although there are several ways parents can become involved in their children's
education there are many factors that prevent parents from doing so. Interviews and
observations of parents suggest that parents' educational capabilities, time, money, and
lack of materials in the home all influence parent participation (Lareau, 1987). In a study
to understand and identify barriers to parent involvement, 126 parents of four schools
responded to a series of questions about factors that would limit participation (Dolan &
Haxby, 1995). In general, the responses were consistent. These barriers were:
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•

No one to care for my children (26%)

•

No time/Have other responsibilities (24%)

•

Don't think program will make a difference (19%)

•

Feel uncomfortable in a school/Distrust (13%)

•

Embarrassed by lack of skills (12%)

•

Transportation problems (9%)

•

Unsure of quality of the program (7%)

•

Dealing with personal problems (7%) (Dolan & Haxby, 1995, p. 4).

Social, cultural, and economic differences explain the lack of participation of
some parents. According to Lareau (1987), in a study of family-school relationships in
working-class and middle-class communities, the ways in which parents approached
involvement in education differed. Parents in the working-class community viewed the
responsibility of education as the teacher's. In the middle-class community, however,
parents saw education as a shared responsibility. Educational skills kept working-class
parents from reading to their children and helping with homework while middle-class
parents felt comfortable helping their children. Working-class parents reportedly "felt
that their educational skills were inadequate" (p. 81) for such tasks.
According to Shields, Gordon, & Dupree ( 1983 ), "when socioeconomic status
(SES) and race are accounted for parent practices make the most significant contribution
to children's reading achievement" (p. 443). Such practices include giving praise, buying
tradebooks, and teaching responsibility (Shields, Gordon, & Dupree, 1983 ). Studies of
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individual families show that what the family does is more important to student success
than family income or education (U.S. Dept. of Education, 1994).

Parent Practices and Perceptions
Research has explored the possibility that there are significant parent practices
that help to promote good readers in children. One such practice is providing a literature
rich home environment. Sheilds, Gordon, & Dupree (1983), concluded in a study of32
low-income adults and their children, "parents of good readers purchased significantly
more tradebooks, i.e., books relating to crafts, how to, sports, and children's special
interests," (p. 440). Practices such as buying educational materials, encouraging
responsibility, and spending time with and praising children, all were found to positively
influence reading. A positive correlation between reading achievement and parent
practices was determined. All of the "good" readers in the sample were recorded as
having parental help with reading.
Researchers have concluded that there are specific practices that parents can
engage in in order to encourage students at home and impact school performance. These
practices include, "actively organizing and monitoring the child's time, helping with
homework, discussing school matters, and reading to and being read to by their children,"
(Finn, 1998, p. 21). When children are in regular routines and are held accountable for
following their schedules and routines, they are more academically successful.
According to parental engagement studies, parents who are aware of what their children
are doing and where they are, tend to make certain that time for homework is in place
(Finn, 1998).
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When parents are involved in learning at home, several positive outcomes result.

In a study conducted by Epstein (1986), parents of 1,269 students in first, third, and fifth
grade classrooms completed questionnaires answering questions regarding parent
involvement practices of their teachers. The questionnaire assessed parents' attitudes,
experiences, and communications within the involvement of their child's education. The
results of the study concluded that when parents were actively involved in their child's
education, parents' knew more about what their children were learning and were more
aware of the teacher's efforts in the classroom.

In order to support participation, schools must provide a variety of options for
parents to choose from, one of which is participation in the home. Research has shown
that parents want to motivate, encourage, monitor, keep track of, interact with, and talk
about school work at home (Dolan & Haxby, 1995; Epstein, 1986; Dauber & Epstein,
1993). Researchers suggest parents get involved in the homework of their children in
order to play a role in their children's schooling. Parents may not understand all content
of their child's homework. However, they can still be involved. Asking questions,
explaining the assignment, checking accuracy, and examining completed work are all
positive ways to display the importance of homework and support to a child, (Finn,
1998).
An active practice of parent involvement is more effective than passive
involvement (Cotton & Wikelund, 1997). Direct parent involvement in instruction from
within the home seems to be the most powerful approach for fostering achievement in
students. Learning activities that involve parents with their children at home have a
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positive influence on change in reading scores and overall academic achievement,
(Epstein, 1991; Epstein, 1986; Becker & Epstein, 1982).
Reading to children at home is an important way to get involved in a child's
education and have a positive impact on academic success. According to Anderson,
Hiebert, Scott, & Wilkinson (1985), a great deal of research confirms a strong
relationship between parents reading to their children and the development ofliteracy.
Parents should be encouraged to read to their children and have their children read to
them. Even when parents feel they lack skills in reading, giving their children many
opportunities to read and interact with literature will have a positive effect.

Teacher Practices
According to Patrikakou & Weissberg (1998), one factor that has a statistically
significant factor on parent involvement in the home is parent perceptions of the teacher's
attempt to include them in the education of their child. When parents perceived teachers
as being helpful and encouraging "parents were more likely to participate in school
activities" (p. 14). Therefore, the more that teachers reach out to parents by keeping
them informed, the more parents participate in their children's schooling.
Several strategies suggested by parents, which would possibly increase
participation in involvement included:
•

Create a non-threatening environment - use community staff.

•

Provide transportation for those parents who need it.

•

Provide multiple times for workshop sessions.

•

Provide quality child care during meetings.
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•

Provide incentives for attendance (raffles, meals).

•

Involve children and teachers in academic programs.

•

Give program lots of publicity through many different forums.

•

Help parents see immediate application of strategies and how they can make a
difference in the classroom or home.

•

Give parents strategies and materials to work on at home.

•

Use voice mail options for reminders and to hear parent concerns.

(Dolan & Haxby, Jan. 1995, p. 5)
According to studies, schools can reduce distrust and cultural barriers between
families and teachers by arranging contacts in neutral settings. For example, using
resource centers, offering informal learning sessions, conducting home visits, and holding
meetings off school grounds. Schools can make contacts with families more friendly and
respectful, therefore, reducing distrustful feelings (U.S. Dept. of Ed., 1994).
There are clear practices that help to facilitate connections between home and
school. According to McCarthey ( 1999), after conducting interviews and observations, it
was concluded that out of 14 first grade teachers, "some teachers demonstrated practices
that appeared to promote home-school connections, while others engaged in practices that
seemed to create barriers between home and school" (p. 84 ). Some practices that are
problematic to building home-school connections are ignoring students' backgrounds;
assuming children had deficits in their language, and negatively stereotyping students.
Teachers need to operate from a view that children are from diverse backgrounds. This
can be accomplished by conducting interviews, observations, and portfolios to document
childrens' literacy growth (McCarthey, 1999). Another factor is selecting tasks and
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literature that are relevant to students' lives. Multicultural literature can relate to
students' backgrounds and raise important issues for discussion. Students and parents
can be encouraged to talk about their cultural histories and to value their differences by
including them into the classroom literature. Resources that parents might use and
understand are essential to having a strong home-school connection (McCarthey,
1998/1999).
Information for parents about how to help their child learn at home is essential to
foster learning at home, especially because helping children learn at home is important to
improving their school performance (U.S. Department of Education, 1994). Findings
reported by the National Center For Educational Statistics (NCES, Nov. 1996), show that
schools don't do well at providing information in "how to help children with homework,
how to help children with home learning, or how to understand children's development,''
(p. 5). The report aimed at finding correlations between school practices done very well
and family involvement. The results concluded that school practices that are done well
increase the level of family involvement. According to NCES (Nov. 1996), "Only 37%
of parents reported that their child's school provided information about how to help their
child learn at home" (p.10). Because parents rarely practiced reading to their child on a
regular basis, this finding suggests there is a need to increase efforts in informing parents
about different ways they can contribute to their child's education and, therefore extend
classroom learning to the home environment, (Patrikakou & Weissberg, 1998).
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Comprehension Strategies as a Tool to Promote Literacy Development
The overall purpose of any language and literacy event is the construction of
meaning (Altwerger, Diehl-Faxon, & Dockstader-Anderson, 1985). Comprehension
skills and strategies are fundamental for teaching children at all skill levels how to read.
Comprehension can be defined as intentional thinking during which meaning is
constructed through interactions between text and reader (Durkin, 1993). Children who
have good comprehension skills are able to activate prior knowledge as a prereading
strategy, self-question during reading, construct mental images, and find main ideas
(Pressley, Rankin, & Yokoi, 1996). According to the NRP (National Reading Panel,
2000), there are strategies that readers can use to enhance their comprehension. When
readers cannot extract meaning from text, they can use specific cognitive strategies to
overcome barriers to comprehension. Research has indicated that some strategies that
effectively improve comprehension include using graphic organizers, retelling stories,
activating prior knowledge and experience, and monitoring comprehension (NRP, 2000).
Constructing representations such as pictures, images, graphs, illustrations,
diagrams, and drawings help to facilitate comprehension. (Linden & Wittrock, 1981).
Linden & Wittrock (1981) hypothesized that students could increase their reading
comprehension of text by generating representations relevant to the text or to the reader's
prior knowledge. According to the research conducted by Linden & Wittrock (1981 ),
generative teaching techniques that get the readers to make "analogies, summaries,
pictures, and inferences as they read" (p. 57) enhances reading comprehension among
students.
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One type of generative teaching technique is a graphic organizer. Graphic
organizers are useful in teaching students to organize the ideas presented in the text
through writing or drawings. The organization of ideas through graphic organizers
allows readers to view information presented in the text and therefore better understand
the content (NRP, 2000). According to Reutzel (1985) the doze technique, semantic and
story mapping, and story grammars are all-important strategies to teaching reading
comprehension.
Comprehension becomes enhanced when generative teaching techniques are used
in connection with text to predict information, represent story structure and content
graphically, provide a periodic check for comprehension during reading, and offer a
review of the story (Reutzel, 1985). "Learning strategies that highlight the organization
of material can help students retrieve and recall more information from text" (Reutzel,
1985). According to Routman (1988), activities that include "rereading, retellings,
collaborations on stories, comparisons of stories, categorizing stories with similar themes,
illustrating, acting out, rewriting, listing alternative solutions, creating simple puppets for
dramatizations, reading with a partner, and sequencing events that occur in a story," (p.
67) require children to examine the text and make meaning from the text.
The frequent retelling of stories helps to improve story comprehension. Morrow
(1985) reports that in a study of 82 kindergarten students, story comprehension improved
after the students practiced and were guided in retelling stories. 'The students who
improved considerably in retelling also tended to improve greatly in comprehension" (p.
657). The retelling of stories emphasizes the structural elements of a story and the
sequence of a story which facilitates comprehension (Morrow, 1985).
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A read-aloud interaction between a child and an adult develops meaningful text
comprehension. According to Altwerger, Diehl-Faxon, & Dockstader-Anderson (1985),
comprehension development is a largely social process. In a study of mother-child readaloud events Altwerger, Diehl-Faxon, & Dockstader-Anderson (1985) found that "rather
than a precise or even approximate reading of the print" (p. 476) the main goal ofreading
aloud was "the construction of a meaningful, comprehensible, and relevant text for the
child" (p. 476). The interaction during the read-alouds related the child's personal
experiences to the story and established a personal context for comprehension. Through
interactions with an adult, children are encouraged to take an active role in reading by
taking turns reading aloud and participating in active dialogue about what is read. Also
during read-alouds there is an opportunity for strategies and intonations to be modeled
(Altwerger, Diehl-Faxon, & Dockstader-Anderson, 1985).
Modeling is one important component of developing comprehension. According
to Pressley, Rankin, and Yokoi (1996), in a survey of effective literacy practices of
primary teachers, teachers reported "overt modeling of comprehension strategies several
times a week" (p. 22). Teachers also reported that developing background knowledge
through "prereading discussion, related reading, and hands-on experiences" (p. 25) was
one of the practices important to the effective teaching of comprehension.
According to Morrow (1988), in a study of79 four year olds it was found that
exposure to one-to-one story readings had a positive effect on verbal participation and
comprehension of story structure. Morrow (1988) found that repeated readings of books
resulted in more interpretative responses and more responses about print and story
structure. The combination of one-to-one interaction with an adult while reading, the
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children "tended to focus their questions and comments on meaning more than anything
else" (p. 103). The more story readings the children experienced, the more questions and
comments children made about the stories. The children developed detailed responses,
increased predictions and interpretations, and began to make judgements and associations
from the text.
The most extensively used form of comprehension guidance is the use of
questioning (McKeown, 1981). One strategy to forming questions and constructing
meaning is through the use of story maps. The story map can be defined as "a unified
representation of a story based on a logical organization of events and ideas of central
importance to the story and the interrelationships of these events and ideas" (McKeown,
1981, p. 914). According to McKeown (1981), story maps help to elicit questions that
follow the sequence of a story and help students to synthesize and reconstruct the story as
a unit, therefore facilitating comprehension.
According to the NRP (2000), these strategies involving the improvement of
reading comprehension should be taught during the course of reading rather than in
isolation. The strategies are most effective when used in combination rather than
isolation. Instruction of the comprehension strategies should be through modeling
practices that demonstrate and guide the reader in how to use the strategies.

Workshops as a Tool to Encourage Parent Involvement at Home
In order to foster specific behaviors from parents, educators should develop
"outreach" programs to encourage parental involvement and to give parents the tools
necessary to become involved in their child's education. There are many different types
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of programs that aim to involve parents in their children's education. Some emphasize
attendance at school events or classroom participation. However, for the families who
are unable or unwilling to participate in school-based events due to a lack of time,
transportation, or providing basic needs, it is still important for them to become involved.
According to Epstein (1995), there are six types of involvement, two of which are
learning at home and helping families to create home environments that support
children's academic progress.
Schools need to provide parents with the tools necessary in order for parents to
feel comfortable and confident helping their children learn at home (Epstein, 1986). One
strategy used to accomplish this task is the implementation of school-family workshops.
Workshops provide opportunities for parents and educators to form strong relationships,
increase the communication between parents and educators, inform parents of the
curriculum their children are learning, introduce strategies for reading at home and get
parents comfortable with implementing them at home.
Interventions such as school-family workshops can teach parents ways to use their
home environments in order to promote their children's literacy. Data accumulated
through interviews with family members and videotape observations ofliteracy
workshops suggest that literacy workshops stimulate family-child interactions and
prompt families to become more confidant and active in literacy development (Saracho,
1999). In a study of a literacy workshop Saracho (1999) reports that because literacy
workshops are designed to demonstrate specific ways families can help foster literacy
development, workshops help to involve parents who might not otherwise be involved.
At workshops parents are able to explore appropriate books to read with their children
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based on age, skill, and content. Workshops also provide modeled conversations for
parents to conduct with their children. For example, how to ask open-ended questions, or
how to discuss parts of stories during reading and after reading. Activities to follow-up
reading stories can also be presented to parents.
There are many positive behaviors that result from families reading with their
children. In a study, Saracho (1999) concluded that conversations between families and
children extended children's understanding about stories they read together. These
conversations helped the children to develop vocabulary and language skills. "Reading
books together extended the children's oral vocabularies, view of reading, prereading
skills (e.g., sequencing, left to right progression) perception of the formality of print, and
meaning of"book language" (p. 30).
One strategy to promote family involvement and literacy development is the use
of home literacy bags. Home literacy bags include a collection of books, activities,
materials, possibly a book on tape, and possibly journals. The home literacy bags are
designed so that children can take a bag and the materials home to work together with the
family.
Barbour (1998/1999) reports that in a project developed by three teachers in San·
Antonio, children were able to take literacy bags home every week with new materials.
Parents, children, and teachers signed a contract to read together, spend time with the
materials, and to treat them well. At the end of the project the teachers sent home
surveys to parents. From the responses they concluded that the program was very
successful and no parents expressed criticisms (Barbour, 1998/1999). Partnerships were
implemented through ongoing communication between families and teachers. According
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to Barbour (1998/1999), the project positively affected parental attitudes and behaviors
and encouraged parent's interest and support. Some families were even able to set
regular reading routines because of the program.
In another literacy program called "Books and Breakfast," (Dolan & Haxby,
1995), parents attended four workshops designed to:
•

Increase at-home reading for at-risk children;

•

Familiarize parents with the educational programs of their children;

•

Promote closer home-school interaction;

•

Engage teachers in a cooperative relationship with parents; and

•

Provide parents with skills to promote their children's early literacy.

First grade students and parents were involved in the program. At the workshops
teachers demonstrated different skills and techniques in reading to parents by modeling a
story. The parents would then re-read the story to their children using the modeled
techniques and skills. Dolan & Haxby (1995) found that participation of parents was
high. Interviews conducted at the completion of the program reported that parents who
attended the program learned a lot from the program and would be interested in
furthering their involvement in their child's education.
The characteristics of workshops, cited in Removing Barriers to Learning:
Factors that affect participation and dropout in parent interventions, suggested to increase
parent participation are:
•

Workshops and activities are designed to interest and involve high-risk
families.
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•

Extensive publicity is conducted (banners, flyers, phone calls, home visits,
incentives).

•

Food is provided and a performance format is used.

•

Sessions are interactive rather than lecture.

•

Activities are modeled by teachers to enable all families to conduct them.

•

Clear evidence exists that the program increases school performance.

•

Actions are preventive rather than remedial.

•

Flexible scheduling accommodates working parents.

•

Take home activities and materials to reinforce skills are self-explanatory.
(Dolan & Haxby, 1995, p. 6)

Summary
Families and teachers play key roles in the development of children's literacy
development. When families and schools form partnerships, students, parents, and
teachers benefit. Families become more familiar with schools and schools develop
understanding and respect for families. With active parent participation, students become
motivated to learn, improve academically, and increase their self-esteem.
Schools must reach out to families in order to get families actively involved in
their children's education. One way to do this is through school-family workshops.
Workshops provide families with the opportunities to build on their existing skills,
overcome uncertainties with reading, and become partners with teachers in their child's
education. When parents are shown specific reading comprehension strategies and
techniques through family-school workshops, families are better equipped to help with

24

reading and more comfortable in taking an active role in literacy development. Providing
families with literacy materials and support will help families obtain a literature rich
home environment, essential to developing literacy in young children.

CHAPTER III
METHODOLOGY

This project develops a program for parents and teachers to use in order for
parents to become better acquainted with the reading instruction of their child. It also
provides parents the opportunity to participate and become involved in their child's
education in reading. The first component of this program consists of two workshops
during the school year in which the teacher, student, and their families attend. The intent
of the meetings is to help parents become better informed of reading practices or
strategies and to also enrich parents' understanding of the reading process and
appropriate reading materials for the home. Another major emphasis of the workshops is
for parents to form partnerships with other parents and the teacher in order to create a
comfortable atmosphere in which parents can feel competent to share ideas and to ask
questions about reading.
During the course or the first workshop, the teacher will model reading
comprehension strategies. Families will then have the opportunity to practice modeling
the strategies as they read to their children. During the second workshop session, parents
will participate in two different reading activities with their children. The specific
content and activities for each workshop are described in Chapter 4. Each workshop
session is scheduled to last 90 minutes.
The second component ofthis program is the Home Literacy Bag program. The
Home Literacy Bags are designed to provide activities that develop reading
comprehension skills. Each student is assigned a literacy bag, which contains reading
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materials, a story on audiocassette, and an activity for parents to do with their child at
home. Every two weeks the student is assigned a literacy bag with new materials to take
home and complete with his or her parents. At the end of two weeks, students return the
literacy bag and reading materials along with a form that the parents and students are to
sign and record comments and/or questions regarding the reading experience.
The Washington State Essential Academic Leaming Requirements (EALRs) are
included in the home literacy activities. The reading benchmarks are included in order
for parents to become aware of and familiar with the state's requirements and the
objectives of the lessons.
The participants of this program are parents and students in Mrs. Emerson's first
grade class at Roosevelt Elementary in Yakima. The entire population of first graders is
randomly distributed between four first grade classrooms. From this population, the
entire class of first graders in Mrs. Emerson's class is welcomed to participate in the
parent involvement program.

CHAPTER IV
THE PROJECT

Using Workshops as a Parent Involvement Tool
The intent of this project is to increase the involvement of parents in their
children's learning at home. In two 90-minute workshops, this project introduces to
families specific ways to be partners in developing reading comprehension skills and
strategies. Within the workshops, families will also be instructed on how to effectively
use Home Literacy Bags which students will bring home every two weeks throughout the
school year.
Parent involvement at home has the potential to be an effective means of
increasing motivation, interest, and skills, specifically in reading. Partnerships not only
demonstrate to children strong connections between home and school but also contribute
to improved reading skills, self-esteem, and positive school attitudes (Epstein, 1992;
Epstein, 1982; Lareau, 1987). Parents can help students at home by providing a literature
rich home environment, engaging students in regular reading routines, and developing a
communication system with the school (Finn, 1998, Dolan & Haxby, 1995, Dauber &
Epstein, 1993). Teachers can reach out to parents and communicate with parents through
school-family literacy workshops. With guidance in reading strategies, parents can
become comfortable reading with their children and comfortable completing literacy
activities with their children at home.
The layout of the two workshops presented in this project is based upon research
cited in the review of literature in chapter two. The workshops are designed to include all
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families of first grade students at Roosevelt Elementary in Yakima. The project aims to
model comprehension strategies ofreading and provide reading materials to families so
that families can incorporate them at home with their children. The goal is to include
families in stimulating their children's interest in reading and also for families to learn
about their children's school reading programs and ways that they can help develop
reading comprehension skills at home.
The Home Literacy Bags are designed so that all of the materials needed to
complete each literacy activity are provided inside the literacy bag. The reading activities
in the bags are adapted from and based upon reading activities from a variety of sources
including the internet, Transitions: From literature to literacy by Reggie Routman (1998),
and a team of first grade teachers at Roosevelt Elementary School. Each activity is
marked with an appropriate EALR (Essential Academic Learning Requirement) in
reading, designed by the state. The EALRs are included so parents become familiar with
the state's requirements and how they connect with the reading development of their
children. Parents will also develop an understanding for the purpose of each activity.
Workshop Format
The workshops detailed in this project will follow this format:
1. The sessions will be 90 minutes in length.
2. The first 30 minutes of session one will be spent in an informal setting welcoming
participants, eating and making introductions.
3. The last 5 minutes of each session will be spent filling out a questionnaire of how the
session went.
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Strategies to Increase Involvement of Parents in Workshops

•

Create a non-threatening environment - use community staff.

•

Provide transportation for parents who need it.

•

Provide multiple times for workshop sessions.

•

Provide quality child care during meetings.

•

Provide incentives for attendance (raffles, meals).

•

Involve children and teachers in academic programs.

•

Give program lots of publicity through many different forums.

•

Help parents see immediate application of strategies and how they can make a
difference in the classroom or home.

•

Give parents strategies and materials to work on at home.

•

Use voice mail options for reminders and to hear parent concerns.

(Dolan & Haxby,1995, p. 5)
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Workshop Session I
Welcome- 25 minutes
Welcome and introduction of families and teacher.
Food and beverages will be served.
Free exploration of books and materials.
Story Model-15 minutes
Teacher reads a story to parents and children. During the story the teacher models
reading strategies which include:
Using pictures to construct meaning
Making predictions
Rereading
Segmenting and blending phonemes
Finding familiar word chunks to decode words.
Teacher also stops periodically to model self-monitoring reading strategies.
Does it make sense?
Does it look right?
Does it sound right?
Can we say it that way?

Parent Practice - 30 minutes
During this time parents reread the same story with their children. During the rereading
parents practice using the strategies modeled by the teacher.

Introduction to Home Literacy Bags - 15 minutes
Teacher explains the contents of the Home Literacy Bags, the purpose, and how to use
them.
Parents can explore the literacy bags and sign a reading compact with the teacher.
Teacher describes breakdown of session two.

Parent Questionnaire - 5 minutes
Parents complete a questionnaire of how the session went and include suggestions and
questions.
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Workshop Session II
Social - 20 minutes
Food and informal conversation.
Review of session one and overview of session two.

Introduce Literacy Stations -10 minutes
Introduce three literacy stations and model how to do the literacy activities at each
station.
Parents will participate in two activities with their children, 20 minutes each.
Activity: Comic Strip Puzzlers
Provide several comic strips cut out and frames mixed up.
Ask parents to help their children put the frames in the correct order.
Have parents and students read the comic strips together.
Have parents ask students to tell them what the strip is saying or what it means.
Read comic strip together several times to make sure it is in an order that makes sense.
Activity: Poetry Sequence
Provide several different familiar poems or nursery rhymes.
Cut sentence strips and mix them up so that they are out of order.
Parents and children glue the strips in proper sequence on another sheet of paper.
Finally, illustrate the poem or nursery rhyme.

Family Literacy Activities - 40 minutes
20 minutes on each activity.

Sharing & Questions - 15 minutes
Parents share ideas about what they are doing at home and also ask teacher and other
parents questions relating to workshops, home literacy bags, and reading strategies and
activities.

Parent Questionnaire - 5 minutes
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Workshop Session Questionnaire

Please answer the following questions at the end of each session. The information that
you provide will help to improve the course of each session as well as modify the Home
Learning lessons to better meet your needs.

What is going well?

Which commitments have been hard to meet and need further attention?

What needs to be addressed in the next session to further meet your needs?

What other resources could be provided in order for you to fully implement the lessons?

Any questions or comments?

Thank you for your cooperation and participation!
You are appreciated.
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Family-School Compact

In order for us to work together successfully we must form a strong partnership. Please
read the following commitments and agree to participate to form a strong compact for
reading in order to help our children succeed in reading.

As partners with my child's teacher I agree to the following:

(

•

Read at home with my child at least 15 minutes a day.

•

Do activities at home that continue my child's reading development.

•

Attend workshops on how parents can help children learn to read.

•

Discuss with my child the importance of being a strong, independent reader and
writer.

•

Contact the teacher when I am concerned about or have a question about the school's
literacy standards or my child's progress.

Parent Signature:

Teacher Signature:
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Dear Parents,
Today is the first day that your child will be bringing home the Home Literacy
Bags. After our successful literacy workshops, I am looking forward to working together
in the literacy development of your child.
To review, the literacy bags will have all of the materials that you will need to
participate in the activities with your child. It would be helpful if you would first read the
book out loud to your child, or listen to the auditory tape (if available). This will help
your child hear the flow and rhythm of the language. Your child can also enjoy the story
uninterrupted.
After reading the story to your child, have your child practice reading the book. If
your child has difficulty reading a word, use the strategies we practiced at the workshop
session. For example, ask does it make sense, does it sound right, does it look right?
Also, have your child use the picture clues when appropriate or skip the word, read to the
end of the sentence and then go back to see ifhe/she can figure it out. If your child still
cannot get the word you may provide it.
After you have read the story, complete the provided activity. The activity will
help your child make connections and make meaning from the text.
Please try to read with your child every night. The more your child reads the
better a reader he/she will become. Also, remind your child to return the Home Literacy
Bag in the condition he/she received it. We want to be able to use the bags and share
books for a long time! Please complete and return the Home-School Communication
form with every literacy bag you complete. This communication will help to make any
necessary changes or improvements.

Remember to HAVE FUN! And thank you for your help.

Sincerely,

Mrs. Emerson
First Grade Teacher
Roosevelt Elementary
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GENERAL STRATEGIES FOR PARENTS

•

Use positive reinforcement frequently.

•

Include activities & books where the student can be successful.

•

Repeat tasks that the student needs support for as often as needed.

•

Keep a folder of student's work.

•

Maintain a "safe" learning environment - mistakes are okay.

•

Encourage "self-help" - Rather than giving answers consider responding with "How
do you think we could find an answer to this?" or "Whom could we ask for an
answer?"

•

When you don't know an answer to a question, say so, you don't have to know all the
answers.

•

Create a schedule for time to work together & select a comfortable place.

GENERAL GUIDE FOR READING PARTNERS

•

Have your child read aloud to you.

•

Read aloud to your child.

•

Read the same page silently and then discuss it.

•

Share the reading time by sitting together, reading anything that is of interest; jokes,
recipes, sports, poetry, biographies, etc.

•

Read as often as you can, even if only for 15 minutes.

•

Ask a question or two about what you've read to encourage good listening habits.
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Ways To Develop Your Child's Comprehension

If a child doesn't understand what he or she is reading then he or she is not reading with
success. Reading is more than reading the words it is also thinking about and
understanding what is being read. Here are some strategies that will help develop your
child's comprehension.

1. Ask questions about a story that stimulate thinking: "What do you think will happen
next?", "What else could he have done?", "Can you think of a different ending?"
2. Your child should be able to briefly tell what the story is about, recall important
details, give a sequence of events, and draw conclusions from information given.
Provide practice by asking good questions and guiding your child to give thoughtful
answers.
3. Use sources such as the T.V. Guide, cookbook, comic strip, cereal box to have your
child locate specific information, follow directions, make reasonable decisions.
4. Read a book together. Discuss the book; have your child predict the outcome, give
the sequence of events, summarize.

Routrnan, R. (1988). Transitions: From literature to literacy. Portsmouth,NH: Heinemann

39

Home-School Communication:

Dear Parent,
Please give me your reactions to your child's work on this activity. Write YES or NO for
each statement.
---

1. My child understood the activity and was able to complete it.

---

2. My child and I enjoyed the activity.

___ 3. This activity helped me know what my child is learning in language arts.
Comments:
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SUGGESTED READING LIST
Kindergarten Level Books
Danny and the Dinosaur. Syd Hoff
Red Light, Green Light. Margaret Wise Brown
Fox On Wheels. Edward Marshall
Arthur's Reading Race. Marc Brown
Nate the Great. Marjorie Sharrnat
Ten, Nine, Eight. Molly Bang
Goodnight Moon. Margaret Brown
Mike Mulligan and His Steam Shovel. Virginia Burton
The Very Hungary Caterpillar. Eric Carle
Julius the Baby of the World. Kevin Henkes
The Snowy Day. Ezra Jack Keates
If You Give a Mouse a Cookie. Laura Nurnero:ff & Felicia Bond

My Very First Mother Goose. Iona Opie & Rosemary Wells
The Tale of Peter Rabbit. Beatrix Potter
Read Aloud Rhymes for the Very Young. Jack Prelutsky
"More, More, More," Said the Baby. Vera Williams

First Grade & Second Grade Level Books
Amelia Bedelia. Peggy Parish
Clifford the Big Red Dog. Norman Bridwell
Freight Train. Donald Crews
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The Very Hungry Caterpillar. Eric Carle
Curious George. H.A. Rey
Corduroy. Waber Barnard
Bony-Legs. Joanna Cole
Where is Cuddly Cat? June Woodman
A Boy Called Slow. Joseph Bruchak
Stories Julian Tells. Ann Cameron
Magic School Bus series. Joanna Cole & Bruce Degen
Miss Rumphius. Barbara Cooney
Everybody Cooks Rice. Norab Dooley
Abuela. Arthur Dorros
How My Family Lives in America. Susan Kuklin
Frog and Toad series. Arnold Lobel
Make Way for Ducklings. Robert McC!oskey
Mirandy and Brother Wind. Patricia McKissack
Where the Wild Things Are. Muarice Sendak
Alexander and the Terrible, Horrible, No Good, Very Bad Day. Judith Viorst
Frog and Toad are Friends. Arnold Lobel
There's an Alligator Under My Bed. Mercer Mayer
Bedtime for Frances. Russell Hoban
Freckle Juice. Judy Blume
Each Peach Pear Plum. Janet & Allen Ahlberg
The Gingerbread Man. Ed Amo
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I know An Old Lady. Rose Bonne
Mrs. Wishy-Washy. Joy Cowley
Arabella the Smallest Girl in the World. Mem Fox
Over in the Meadow. John Langstaff
Brown Bear, Brown Bear, What Do You See? Bill Martin
Seven Little Monsters. Maurice Sendak
The Greedy Python. Richard Buckley
The Biggest Sandwich Ever. Rita Golden Gelman
More Spaghetti I say. Rita Golden Gelman
The Giant Jam Sandwich. John Vernon Lord
Congo Boy: An African Folk Tale. Mollie Clarke
The House that Jack Built. David Cutts
Ask Mr. Bear. Marjorie Flack
The Gingerbread Boy. Paul Galdone
The New Teacher. Miriam Cohen
Where Does the Sun Go At Night? Mirra Ginsburg
George Shrinks. Joyce William
Whistle For Willie. Ezra Jack Keats
The Snow Child. Freya Littledale
Mouse Soup. Arnold Lobel
Alexander and the Terrible, Horrible, No Good, Very Bad Day. Judith Viorst
Ira Sleeps Over. Bernard Waber
Mr. Rabbit and the Lovely Present. Charlotte Zolotow
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The Snow Queen. Hans Christian Anderson
The Paper Crane. Molly Bang
The Mouse and the Motorcycle. Beverly Cleary
The Chocolate Touch. Patrick S. Catling
The Legend of Bluebonnet. Tomie dePaola
Blueberries for Sal. Robert McCloskey
The Hobyahs. Brenda Parks & Judith Smith
How To Eat Fried Worms. Thomas Rockwell
HI Were In Charge of the World. Judith Viorst

The Velveteen Rabbit. Margery Williams
Third Grade Level Books
Sarah, Plain and Tall. Patricia MacLachlan
Encyclopedia Brown, Boy Detective. Donal J. Sobol
The Fantastic Mr. Fox. Roald Dahl
The Boxcar Children. Gertrude Chandler Warner
My Name is Maria Isabel. Alma Flor Ada
Ramona the Pest. Beverly Cleary
You Want Women to Vote, Lizzie Stanton? Jean Fritz
Much Ado about Aldo. Johanna Hurwitz
The Hundred Penny Box. Sharon Bell Mathis
Baseball Saved Us. Ken Mochizuki
Mop, Moon dance, and the Nagasaki Knights. Walter Dean Myers
Jar of Dreams. Yoshiko Uchida
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Charlotte's Web. E.B. White
The Little House series. Laura Ingalls Wilder
Thumbelina. Hans Christian Anderson
Miss Rumphius. Barbara Cooney
Charlie and the Chocolate Factory. Roald Dahl
James and the Giant Peach. Roald Dahl
The Magic Grandfather. Jay Williams
The Girl Who Loved the Wind. Jane Yolen
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More or Less a Mess by Sheila Keenan
EALR: Reading I. 1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 2.1
The student comprehends important ideas and details.
Materials (included in the bag):
•

Book: More or Less a Mess, by Sheila Keenan

•

Paper & Pencil

Before You Read:
Look at the cover with your child. Read the title and author's name together. Ask your
child questions like these:
•

What do you think this book is about?

•

Can you identify three objects on the cover that you have in your room?

As You Read:
Stop as your read to look closely at the pictures. There are many different objects on
each page: toys, musical instruments, school supplies, and clothes. When you come to a
page with an illustration showing the girl's belongings, ask your child questions like
these:
•

Can you see any objects you would use in school?

•

Can you see any objects you would use when you play?

After You Read:
Spend a few minutes talking about the book. Here are a few questions to ask your child:
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•

When the little girl decided to sort her belongings into boxes, what categories did
she use?

•

How did the little girl's room look on the last page of the book?

Your child should be able to describe how the girl cleaned her room and how it looked at
the end of the story.
Activity:
What to do:
•

Turn to the first page of the story and read it aloud together.

•

Ask your child to listen for words that rhyme (hall/all/call).

•

Look through the book and pick out pairs of words that rhyme.

•

Copy them on a sheet of paper. (Rhyming pairs include: door/floor; lamp/damp;
bunny/funny; do/through/ pile/while; mess/less; aside/wide; clue/shoe; quit/mitt;
more/wore; book/look; stuff/tough; there/share; enough/stuff.)

•

When you have finished listing the rhyming words, go over the list. Do any of the
words start with the same letter? (door/do; floor/funny; lamp/less/look;
mess/more; bunny/hook)

(

47

One Hungry Monster by Susan Heyboer O'Keefe
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.3
The student reads fluently, adjusting reading for purpose and material.
EALR: Reading 2.1
The student comprehends important ideas and details.
Materials (included in the bag):
•

Book: One Hungry Monster, by Susan Heyboer O'Keefe

•

Paper & Pencil

Before You Read:
Look at the cover with your child. Read the title and author's name together. Ask your
child questions like these:
•

What do you think this book is about?

•

What do you think the little boy and the monster on the cover are thinking about
as they look at each other?

As You Read:

Stop as you read to examine the illustrations. Ask your child to count the number of
monsters that appear on each page, and have him or her check that number against the
text. While you read, ask questions like these:
•

Would you want the monsters to visit you at your house? Why?

•

Do you like to eat any of the things that the little boy fed to the monsters?
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After You Read:

Spend a few minutes talking about the book. Here are a few questions to ask your child:
•

Why did the monsters come to visit the little boy? Did they get what they came
for?

•

What kinds of food did the little boy try to feed the monsters?

Your child should be able to explain why the monsters came to the boy's house and
identify the different foods that he offered them.
Activity

What to do:
•

Create two columns on a sheet of paper. At the top of the first column, write "Like to
Eat." At the top of the second column, write, "Don't Like to Eat."

•

Flip through the book with your child, looking for words or pictures that show what
foods the monsters ate (turkey, eggplant, watermelon). List these in the first column.

•

Then look for words and pictures that show the foods the monsters played with but
didn't eat (pizza, bread, spaghetti, pears). List these items in the second column.

•

Look over the lists and talk about what they reveal. (For example, the monsters liked
turkey but disliked bread.)

•

On second sheet of paper, create two columns. Label column one, "Like to Eat." At
the top of second column write, "Don't Like to Eat."

•

List items that the child likes to eat and items the child doesn't like to eat.

•

Compare child's list with the monster's list.
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What Comes in 2's, 3's, & 4's? by Suzanne Aker
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.3
The student reads fluently, adjusting reading for purpose and material.
EALR: Reading 2.1
The student comprehends important ideas and details.
EALR: Reading 3.1
The student reads to learn new information.
Materials (included in the bag):
•

Book

•

Objects found in your house

Before You Read:
Look at the cover with your child. Read the title and author's name together. Ask your
child questions like these:
•

Do you see anything that comes in groups of two (or three or four) on the cover?

•

Can you think of any other things that come in twos, threes, or fours?

As You Read:
This book is divided into three sections: things that come in twos, things that come in
threes, and things that come in fours. Ask your child questions like these:
•

Can you identify the objects that come in twos (or threes or fours) on this page?

•

Do the three important shapes mentioned (circle, square, and triangle) appear
on any other pages?
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After You Read:
Spend a few minutes talking about the book. Here are some activities you might want to
try with your child:

•

Go on a number hunt around your house, and look for things that come in twos,
threes, and fours.

•

Ask your child to go on a number hunt in the classroom.

Activities to Try:
•

Try skip counting by threes or fours

•

Sing the fingerplay game "Where Is Thumbkin?" as a way to explore pairs of fingers
and thumbs.

•

Together, sort the family laundry into different kinds of pairs (socks, pants, and shirts
with two sleeves).

•

Reread the book. Reading the same book straight through is a good way for your
child to hear the flow and rhythm of words and to build comprehension.
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The Silly Story of Goldie Locks and the Three Squares
EALR: Reading 2.1
The student comprehends important ideas and details.
EALR: Reading 2.2
The student expands comprehension by analyzing, interpreting, and synthesizing
information and ideas.
Materials (included in the bag):
•

Book

•

Things around the house

Before You Read:
Look at the cover with your child. Read the title and author's name together. Ask your
child questions like these:
•

What shapes do you see?

•

Is this story different from other Goldilocks books you have read?

As You Read:

Stop as you read to examine the illustrations. Here are some questions to ask:
•

Can you identify the shapes that appear on each page?

•

Why do you think the triangle bed would be uncomfortable to sleep on?

After You Read:
Spend a few minutes talking about the book. Here are some questions to ask:
•

How many sides does a square have?

•

How many sides does a triangle have?
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Activity
What to do:
•

Try this activity when you are making a sandwich with your child. You will need
two slices of bread, a filling for the sandwich, and a knife.

•

Ask your child to spread the sandwich filling on one slice of bread and place the
second slice on top of it.

•

Together, decide what shape the sandwich represents (a square).

•

Then think about ways to make a new shape out of the sandwich. (If you cut it from
comer to comer, you will have two triangles. If you cut it from side to side, you will
have two rectangles. If you cut it into quarters from comer to comer, you will have
four triangles. If you cut it into quarters from side to side, you will have four
squares.)

(
•

Cut the sandwich and point out what new shapes you have made .

•

Eat the sandwich. Enjoy!

Activity
•

Explain to your child that most objects are made up of four basic shapes: the circle,
square, rectangle, and triangle.

•

Go on a shape hunt through your home, looking for objects that are made up of one of
the four basic shapes. For example, a cereal box is a rectangle, a plate is a circle, and
a slice of pie is a triangle.

•

Help your child make a list of these objects and include the shape name.

•

Keep this list in a convenient spot, such as on the refrigerator door, so that you can
add to it when you notice a new shape. Shapes are all around you!
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The True Story of the Three Little Pigs by Jon Scieszka
EALR: Reading 1.4
The student will understand elements ofliterature-fiction.
EALR: Reading 2.1
The student will comprehend important ideas and details.
EALR: Reading 2.2
The student will expand comprehension by analyzing, interpreting, and synthesizing
information and ideas.
Materials (included in the bag):
•

Book

•

Paper

•

Crayons

Before Reading:
•

Have your child retell you the story of the commonly known version of"The Three
Little Pigs."

•

Show your child the cover of the book. Have your child predict how this version may
be different from the traditional one. Point out clues if needed: the book title, the
name of the newspaper, the author of the news story.

As You Read:

•

Have your child think about how this version is different from the common version of
"The Three Little Pigs."

•

Look at the illustrations and think about how they add to the story. Some questions
you might ask are: "How does the way the artist drew the wolf make him seem
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more respectable?" "Which illustrations make the wolf's story more
believable?"
After You Read:
•

Ask your child if the wolfs version of the story is more believable than the pigs'
version in the "Three Little Pigs."

Activity:
What to do:
•

Compare the wolfs version of events from The True Story of the Three Little Pigs to
the pigs' version in the traditional tale.

•

Complete the chart that lists questions related to the story.

•

Inside the chart write your child's responses to the questions.
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Alexander and the Terrible, Horrible, No Good, Very Bad Day by Judith Viorst
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 2.1
The student comprehends important ideas and details.
EALR: Reading 3.3
The student will read for literary experience.
Materials (included in the bag):
•

Book

•

Paper

•

Pencil & Crayons

Before Reading:
Read the title and the author with your child. Ask your child questions like these:
•

What kind of day do you think Alexander will have?

•

Tell me about a bad day you have had? How did you feel?

As You Read:
As you read, have your child read the repeating phrase "It was a terrible, horrible, no
good very bad day." Stop as you read and discuss. Discuss what makes a bad day bad.
Reread the story and discuss cause and effect.
•

"Alexander went to bed with gum in his mouth and what happened?"
"What made Alexander start crying?" "When Nick called him a crybaby what
did Alexander do?"
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After You Read:
Spend a few minutes talking about the book. Here are some questions to ask:

•

"What do you think is the most terrible, horrible, no good, very bad thing that
happens to Alexander?"

•

"Do you think Alexander's brother could tell he was having a bad day? Why or
why not?"

•

"Could Alexander have changed his bad day into a good one?" "If yes, how?"
"If not, Why?"

•

"What are some good things that may have happened to Alexander that he
didn't notice?"

Activity
What to do:
Using the format of the story, write new episodes using the title The Fantastic,

Unbelievable, Terrific, Very Good Day. Use your child's name in the title and have your
child make illustrations to go with the new text.
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Frog and Toad Are Friends by Arnold Lobel
EALR: Reading 1.3
The student will read fluently, adjusting reading for purpose and material.
EALR: Reading 1.4
The student will understand elements ofliterature-fiction.
EALR: Reading 2.1
The students will comprehend important ideas and details.
Materials (included in the bag):
•

Book

•

Pencil

•

I've Got to Croak About It activity sheet

Before You Read:
•

Do a book walk. Look through the pages and talk about who is in the story and what
the story might be about.

•

Have your child predict whether the book will be realistic or make-believe and why
he/she thinks so.

As You Read:
•

Stop and discuss what is happening in the story and have your child predict what will
happen next. Some appropriate stopping points are:

•

•

when Toad goes back to bed and tells Frog not to wake him until May,

•

when Toad finds his lost button at home, and

•

when Toad comes out of the river after swimming.

Here are some questions to ask as you read:
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•

"Have you ever wanted to stay in bed instead of getting up?"

•

"What would you do for a friend who was sick?"

•

"Why did Toad end up going to bed after he couldn't think of a story?"

•

"How did Frog and Toad show their friendship for each other in the story 'A
Lost Button'?"

•

"How do you feel when you lose something?"

•

"Why do you think everyone thought Toad looked funny in his bathing
suit?" "What do you think?"

•

"Why does getting mail make someone feel good?"

After You Read:
Discuss:
Characters- who is in the story (Frog and Toad)
Setting- where the story takes place
Events- what happens
Problem- something is wrong
Ending (Solution)- how problem is solved

Activity
What to do:
Fill out the I've Got to Croak About It activity sheet
Change the problem and solution in order to write a new story.

Please note: Contents on this page were redacted due to copyright concerns.
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The Enormous Watermelon by Brenda Parks and Judith Smith

EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.4
The student will understand elements ofliterature-fiction.
EALR: Reading 2.1
The student comprehends important ideas and details.
EALR: Reading 2.2
The student will expand comprehension by analyzing, interpreting, and synthesizing
infonnation and ideas.
Materials (included in the bag):

(

•

White tagboard, paper, craft sticks or straws, scissors, tape or glue (included in the
bag)

•

Book

Before Reading:

Make predictions about what the problem in the story is and what the solution will be.
During Reading:

Have your child make predictions about who will be next to help pull the watermelon.
After Reading:

Discuss the sequence of events that took place in the story.
Ask your child who he/she would have asked for help?

{
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Activity
•

Ask your child to name the characters and objects that play an important part in the
story.

•

Have your child draw and color the characters on white paper. They can create their
own designs or use the outlines of the figures.

•

(

Have your child retell the story in his/her own words using the puppets.
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Chicken Soup With Rice by Maurice Sendak
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.3
The student will read fluently, adjusting reading for purpose and material.
EALR: Reading 3.3
The student will read for literary experience.

Materials (included in the bag):
•

Book

•

Month by month poems from the book

•

Blank calendar chart

•

Crayons, markers

Before You Read:
Talk about the months of the year. Discuss what events or things occur to make each
month special (like birthdays, holidays, weather changes, etc.).

As You Read:
Read the poem several times. Encourage your child to join in saying any part of the
poem as soon as they feel they can.

After You Read:
Talk about what mental pictures you and your child made as you read the poem.

(
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Activity:
What to do:
Make a calendar for the month. On a blank calendar chart copy the name of the month at
the top and write in the numbers 1-31 in sequence. Discuss what takes place in the
month. For example, in September: labor day, school starts, birthdays, class happenings,
etc. Illustrate events at the top of the calendar page.
Routman, R. {1988). Transitions: From literature to literacy. Heinemann: Portsmouth,NH
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The Gingerbread Man by Ed Arno
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.3
The student will read fluently, adjusting reading for purpose and material.
EALR: Reading 2.1
The student comprehends important ideas and details.
EALR: Reading 2.2
The student will expand comprehension by analyzing, interpreting, and synthesizing
information and ideas.
Materials (included in the bag):
•

Books The Gingerbread Man by Ed Arno & The Gingerbread Boy by Paul Galdone

•

Venn Diagram

•

Pencil

Read both books following this outline.
Before You Read:
Ask your child what they think the story is about.
As You Read:
•

Have your child make predictions as you read. For example, when the old woman
says, "And when you can smell the gingerbread, call me. But do NOT open the oven
door," ask, "What will the little boy do?" When the little boy opens the oven door,
ask, "What will happen now?"
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•

Encourage your child to join in the repeated phrase:

"Run, run
As fast as you can

You can't catch me.
I'm the Gingerbread Man."
After You Read:
Discuss the story in sequence.

Activity:
•

In a Venn diagram two people, places, or things are compared and contrasted. Two

overlapping circles are most often used to contain the comparisons. The shared
portion of the circles list the qualities that are held in common, while the opposite
portions list qualities that are unique to one subject. Help guide your child through
some comparisons.
What to do:
•

After you and your child have read and discussed both books, help your child look for
similarities and differences between the two books. Things to consider are the
characters, the setting, the sequence of events, etc.

•

Complete the Venn Diagram- the similarities go in the middle section, the differences
go on the outer sections - one side for The Gingerbread Man and the other side for
The Gingerbread Boy.

Teacher Resource
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I Know an Old Lady by Rose Bonne
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading I.3
The student will read fluently, adjusting reading for purpose and material.
EALR: Reading 2.2
The student will expand comprehension by analyzing, interpreting, and synthesizing
information and ideas.

Materials (included in the bag):
•

Book

•

Paper

•

Crayons

Before You Read:
Read the title and the author with your child. Talk about the illustration on the cover and
what the story might be about.

As You Read:
•

Encourage your child to join in the repetitious and predictable text.

•

As you read pause when you come to the last word in each line and have your child
fill in the last word in each line.

After You Read:

i

[

•

Have your child recall everything the old lady swallowed.

•

Ask questions like: "Why do you think she swallowed the fly?" "Did she like eating
flies?" "Was it an accident?"
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Activity:
In a story map children can draw pictures of events that occurred in the story and connect
the pictures with arrows to show the order in which the events occurred.
What to do:
Make a story map of the things the old lady swallowed in the order that she swallowed
them.
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The Hungry Thing by Jan Slepian & Ann Seidler
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.3
The student will read fluently, adjusting reading for purpose and material.
EALR: Reading 2. I
The student comprehends important ideas and details.
EALR: Reading 2.3
The student will think critically and analyze authors' use oflanguage, style, purpose, and
perspective.

Materials (included in the bag):
•

Book

•

Paper & Pencil

•

Crayons

Before You Read:
Look at the cover with your child. Read the title and the author. Ask your child to
predict what the book is about. Ask questions like:

•

"Could this story be true?"

•

"What makes you think so?"

•

"Does it take place now or in the past?"

•

"Why do you think so?"

•

"What do you think the creature has around its neck?"

•

"Is it a friendly creature?"
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•

"What do you think the title has to do with the story?"

As You Read:
•

As you read this book aloud, encourage your child to make predictions.

•

"The Hungry Thing wants feetloaf. What can that be?" Pause before the little
boy in the story concludes that "Feetloaf sounds like beetloaf sounds like (pause)
meatloaf to me!" Allow your child to make guesses before you read "meatloaf."

•

Have your child try to figure out the rhyming pattem Pause and have your child
complete the rhyme.

After You Read:
Discuss the story. Compare your predictions you made before reading with the story.
After reading find objects to eat in the kitchen and take turns substituting the beginning
sounds. Try to guess what the object is.

Activity:
What to do:
•

Have your child create his/her own rhymes for The Hungry Thing by modeling the
pattern of the book.

•

Some examples are:
"Have some snapple."
They gave him some apple.
"Have some lopcorn."
They gave him some popcorn.

•

Have your child think of a food first and then change the beginning sound to come up
with the rhyme.
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•

Hav\l your

cniJ4 j!\ustrate the rnyµies 11nd f\illd them to you.
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My Elephant Is Different by Jack Prelutsky
EALR: Reading 1.1
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.3
The student will read fluently, adjusting reading for purpose and material.
EALR: Reading 3.2
The student will read to perform a task.
EALR: Reading 3.3
The student will read for literary response.
Materials (included in the bag):
•

Poem

•

Crayons

•

Paper

Activity:
What to do:
•

Have your child draw a listen to the description of the elephant. Have your child
draw a picture following the description given in the poem.

•

Read and reread the poem to see how closely your child followed the description.
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My Elephant Is Different
by Jack Prelutsky

Prelutsky, J. (1996). A Pizza the Size of the Sun. New York, NY: Greenwillow Books
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Alexander and the Wind-Up Mouse by Leo Lionni
EALR: Reading I. I
The student uses word recognition and word meaning skills to read and comprehend text.
EALR: Reading 1.4
The student will understand elements ofliterature
EALR: Reading 2.1
The student comprehends important ideas and details.
Materials (included in the bag):
•

Book

•

Character Web

•

Pencil

Before You Read:
Look at the cover with your child. Discuss the difference between the two mice. Ask
your child to make a prediction about what the book is about.
As You Read:
Stop periodically and ask questions about the text. Continue to have your child make
predictions.
After You Read:
Some questions you might ask are:
"Why do you think it was so important for Alexander to have a friend?"
"What are some things you do to make friends?"
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Activity:
What to do:
•

Discuss what a main character is. (The character who the story gives the most
attention to.)

•

Using the character web, help your child draw a picture of the main character
(Alexander) in the center circle.

•

Answer each question about the character and help your child write it in the
appropriate space.

(
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After You Have Read: Character

Name~-------------------- Date - - - - - - -

Book T i t l e - - - - - - - - - - - - - - - - - - - - - - - -

CHARACTER WEB
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CHAPTER V
SUMMARY
The purpose of the project was to increase family participation in the education of
their children and create a partnership between parents and families at Roosevelt
Elementary School. Barriers such as time, money, and education keep families from
getting involved in school learning activities. The workshops and Home Literacy Bags
attempt to address and overcome these barriers.
Communication is a key factor in developing home-school partnerships in
reading. Despite the fact that some parents cannot read or feel that they have inadequate
skills to help their children read at home, if communication between parents and
educators is strong, this barrier can be overcome.
Literature indicates that schools need to reach out to parents especially when the
population of parents is culturally diverse and includes families oflow socioeconomic
status. Workshops can be effective in reaching parents of all levels, however, several
forms of contact are necessary in encouraging parents to take part in a workshop setting.
Newsletters, phone calls, and possibly home visits are necessary to inform parents of
such sessions. Also, workshops need to be provided at different times of the day and
during different times of the year in order to reach many parents.
Home literacy bags provide parents with literacy materials that may not be
available in the home. Providing the materials that are required to participate in literacy
activities increases the probability that families will take the time to participate. Home
literacy bags also send the message to parents that participation in the home and parent
input are valued by the teacher.
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Conclusions
The literature and research on parent involvement strongly impacted my view of
the potential partnerships that teachers can have with the students and families they work
with. Providing families with hands-on materials and activities to engage in with their
children at home is one important strategy that I plan to implement. The research
continuously demonstrated the importance of including parents as partners in the
education of their children.
Researchers have concluded that in order for a parent involvement program to be
successful, teachers must develop strong communication with the families they work
with. I plan to send home letters as well as make phone calls in order to develop a line of
communication with families as well as to inform them of the workshops.
Recommendations
The project is one that can be implemented by teachers of any diverse first grade
classroom in communities of different economic status or ethnicity. The main purpose of
this project was to create a program that would include all families in the literacy
development of their children. However, there is always need for modifications in
making programs more effective.
This project has not yet been implemented. It is recommended that after the
project has been implemented that adjustments be made according to parent responses to
the workshops and feedback on the literacy activities. It is recommended that educators
who choose to use this project adapt the project to meet the needs of students in their
classrooms. May it be adapting the lessons to meet the levels of students, creating
materials in languages other than English to meet the needs of English as a Second
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Language (ESL) learners and families, or adding more workshops to increase the
attendance of parents, continuous changes will be necessary.
Research on parent involvement is constantly finding positive strategies to include
parents and ways to increase involvement in reading development. To further meet the
needs of students and families, educators need to continuously attend literacy workshops
and review current research and related literature. At this time it is the intention of the
author to implement the project in a first grade setting. In the future, the author also
plans to integrate reading and math in the home lessons and activities.
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